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INTRODUCTION
To sustain and expand the Scholarship of Teaching and Learning 
(SoTL), many institutions need fundamental cultural shifts. This 
case study describes the design and pilot implementation of 
the SoTL Academy: A three-semester, scaffolded program to 
advance SoTL practice at a regional public university in the 
southeastern United States.

Although our institution has a strong history of engagement 
in SoTL, and this form of scholarship is recognized in tenure and 
promotion guidelines, recent years have seen limited institutional 
initiatives dedicated to formally supporting SoTL work. To re-build 
our SoTL culture, two Educational Developers and two Faculty 
Fellows collaboratively designed the SoTL Academy model, creating 
three sequential components: a Faculty Learning Community 
(spring 2025), a SoTL Design Institute (summer 2025), and a 
Collaborative Writing Initiative (fall 2025). The Academy was 
designed to provide a sustainable institutional infrastructure that 
included comprehensive education, peer connection, and sustained 
support. Interdisciplinary in nature, the SoTL Academy 
promoted SoTL's value in the intellectual study of teaching and 
learning, encouraged reflective practice, and supported faculty 
throughout the entire SoTL process: from initial project conception 
through optional public dissemination. Surveys administered after 
each component measured program outcomes and participant 
experiences. Survey results will be shared, as will our plans for the 
next iteration of the SoTL Academy. This study responds to the gap 
in the literature noted by Taggart, Wheeler, and Cruz (2024), who 
highlight the lack of research  demonstrating the impact of 
intensive SoTL initiatives.

This presentation responds to Grand Challenge #5 (Scharff et al., 
2023) by strengthening SoTL practice through the SoTL Academy 
and collaborative partnerships among faculty, staff, and educational 
developers to sustain SoTL at our institution and beyond. By 
making our research public, we contribute to the scholarship of 
educational development, extend the body of SoTL knowledge, and 
make SoTL work at WCU visible.

METHODS

CONCLUSIONS & RECOMMENDATIONS

• WCU is a teaching- and student-centric university. Literature 

shows that SoTL is beneficial to faculty, their students, and 

their institution. 

• Results suggest that the SoTL Academy provided infrastructure 

and support to pursue SoTL studies. 

• Components of the SoTL Academy increased teaching and 

learning interest, confidence, and self-reflection 

• Most participants reported the SoTL Design Institute will help 

with tenure and promotion.

• The next iteration begins Summer 2026 and has been adapted 

based on survey results and feedback from participants.

• Recommendation: Institutional support for SoTL initiatives 

provides a return on investment. Resources should be devoted 

to the SoTL Academy. Outcomes should continue to be 

measured.
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Faculty Learning Community (FLC)
• Institutional Review Board (IRB) reviewed, exempt
• Post-survey design used to assess participant experiences
• Survey created by Chad Hallyburton and informed by SoTL

literature
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assess participants experience pre- and post-event
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